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ABSTRACT

The present study aims to find out the influenceddfool learning environment, home learning envirent and
academic achievement of high school students bgsetaand also to study the relationship betweeaosdharning
environment, home learning environment, academiieaement and socio-economic status of the fanfilgigh school
students. 240 students frofl, &", and 18' class were selected from eight high schools inrad city Karnataka state.
The results showed that Eighth class students wigrgficantly higher on study habits, cooperatigoal orientation,
involvement and had better teaching materials thiath and tenth class students. Whereas Ninth clagkents reported
significantly higher cooperation and involvement school activities. Both Eighth and ninth classdsnts had
significantly better co-curricular activities théemth class students. While students of tenthsdtasl significantly higher
academic achievement than eighth and ninth clastests. In case of correlation Home learning emvivent had positive
and significant influence on school learning enmiment and academic achievement only among ten#s daudents.
Socio-economic status of the family exhibited pesitand significant influence on home learning eowiment and

academic achievement of high school students aramigh class.
KEYWORDS: Influence of School Learning Environment

INTRODUCTION

One of the major aims of the education is the dgment of wholesome personality. Family is the goci
biological unit that exerts the greatest influenoethe development and perpetuation of the indalidibehaviour. Next to
home, school is the most important experience énpitocess of development of children. Both the remvents, share
influential place in child’s life and also contriieuto the development of children. School is theosd home to children.
Teachers and parents have greater responsibilitipdter mental health status of the students. Aiesi in adverse
conditions the school may also substitute the hsiations and meets the emotional needs of thegéected in the
home. Pupils perception, or attitude towards thestclimate or environment has got considerablieiémce over their
mental health. School atmosphere, includes favdaratitude towards school teacher, co-studentsjcclum, methods

of teaching, facilities available in the classroand teacher-student interaction.

School environment as perceived by students hasleantage of characterizing the setting throughetfes of
the actual participants. Students have a good &agarpoint to make judgments about classrooms kectney have

encountered several learning environments and éaegh time in a class to form accurate impressions

In the school system, classroom is the most vital for the transactional business going on betvge@ool and
the society. The uniqueness of the classroom idaltlee type of membership enjoyed by its membEns. membership is

not only mandatory but members are also more & $&milar in age and achievement level. As a warbup, the
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classroom group assembles together for the purpbsearning, which is held deliberately and in arpied manner.
Naturally in that teaching learning situation, sdénteraction, the main theme behind the formatéany group, occurs
compulsorily as well as accidentally. The procelssazial interaction implies that type of relatibifs between persons

where the behaviour of one is the stimulus to #ealiour of other thus it becomes reciprocal.

Thus the present study is designed to study thkeleinfe of school learning environment, home leanin
environment and academic achievement of high schments by classes and also to study the reddtiprbetween
school learning environment, home learning envirenthacademic achievement and socio-economic stétilre family

of high school students.

The population of the study consisted of high sthuildren from &', 9" and 18' class students with an age
range of 12-16 years studying in high school of @zl city. A preliminary survey was carried outyiar 2005 to collect
information regarding the total number of privatel government schools in Dharwad city. There wétai@ded and 12
unaided high schools in Dharwad. Out of these &leoational schools were selected. From each obéhected high
school and from each of the clasg',(8", and 10th) only one section of the students wetected randomly. From the
selected section a minimum of 5 each boys and fyofa all three classes were randomly selectedsThe total sample

for the study consisted 240 children.
Tools Used for the Study
e Academic learning environment
o0 School learning environment schedule
0 Home learning environment schedule
* Academic achievement
* Socio-economic status schedule a combination ofrits developed by Aaroret al. (1969),
Venkataramaiah (1983) and Hauser (1994).
School Learning Environment Schedule

A full pledged schedule was developed to studysttteool learning environment. The schedule consistE30
items with 10 components, viz., goal orientatidndyg habits, school environment of the studentgjestts involvement in
school activities, physical facilities in the schaeaching materials used by school, teacher-stuidéeraction, equality,
and method of teaching and qualification of teacBecch of the statement with a response as ‘yesiamwith score of 2

and 1 respectively. Spilt half method was use@$b the reliability of the schedule. The relialiliif the tool was = 0.65.
Home Learning Environment Schedule

Home learning environment schedule was developekhtav the home learning environment of high school
students. The developed version has 37 items adegdointo five components viz., parental encounagiet and care,
facilities provided at home, parental guidance ang@port, parenting and co-curricular activities! slatements are
positive and score of 2 and 1 for ‘yes’ or ‘nesponses are given respectively. Spilt half metad used to test the
reliability of the schedule. The reliability of theol was= 0.63.
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Data collection was made by using pre-tested quasdires. Prior permission of the principal or Headter’'s
was taken from the eight high schools to conduet ¢tudy. Among each section 5 boys and 5 girls veetected
randomly. After establishing a rapport with subgecschool learning environment schedule and honaenileg
environment schedule was self administered on staddll the selected students from classBsa810" were clubbed in

one classroom and tool was administered on stud€hésstudents were instructed to give the resmonse

High sohaolin Dharesd oy |41)
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2 Englick medivm school 2 Kmarmd s madium echool 2 Englizh mad ium echaal Z Emnnadm mad itum mchool
lﬂﬂM¢3I3n| |r.ml-1::xmn| |¢n-=1#-.:ﬂ'm ni] |-'.r.-l-r.'l';:d|nn|
1 :.:LT#E# | L C |:ﬂ"!| | 1 L |¥:'\E"' | 1 ':;];!.H |
b ¥ ¥ ¥ ¥ ¥ ¥ ¥ v ¥
= ln;-ﬂ-l 1t Isrﬂ J'-I 10 |s=- -;-'*I 10 |a‘| lyhl 1m
=] =] =] =] =] =] 3 3 =] 3 3 =] =] = =] =] = =] =1 3 = ] =1 =] =
boys girks by gisls boys gicls bays gals boye gisle boys gics Doy gidls boys gl boys girls boys gids boys gele begs gisls
n=Slx 4=120 =20 x4 =15
W =g

Figure 1: Selection of the Sample

Students ‘t’ test was carried out to know the défeces in the school learning environment and ht@aming
environment of high school students by classesl Raarson’s product moment correlation coefficiamalysis was used
to measure the relationship between school leammnwiyonment, home learning environment, acadectitezement and

socio-economic status of the family of high schetadents.
RESULTS AND DISCUSSIONS

The table 4, 5 indicate that ninth class studemtd highest scores while tenth students had lowestes.
The F-ratio showed non significant difference betwelasses which indicates students did not diffeclass. It is noticed
from the same table that, that eighth and nintesctudents differed significantly on academic eadninent in which ninth
class students were higher on academic achievermiemth class students were significantly highestasademic

achievement in comparison with eighth and nintlsgkstudents.

It is observed from the table that, tenth clasdestts had higher mean scores than eighth and cleth students
on academic achievement. Statistical analysis atdétthat, there was non significant differencelies that the academic
achievement of students of different classes diddifter significantly. Above results of the studgvealed that, as the age

advanced the students academic scores increasednai be because of motivation or goal orientation

The table 4.5a revealed that, the eighth claseatachad significantly higher mean scores in @ldbmponents
of school learning environment, than ninth and heglass students. Eighth class students had signify better study
habits. They were more cooperative with their clzeses. They also had higher qualified teachers thiath class

students.

When eighth and tenth class students were compeigtth class students were significantly more gognted.

They had better study habits and were more codperaith their peers. They were significantly bet® involvement in
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school activities and were better treated by theichers. They reported more satisfaction withhiegcmaterials than
tenth class students. This indicated that, eigtdlsscstudents had better school learning envirohriem tenth class

students.

When ninth and tenth class students were compastdients of ninth class were significantly better o
involvement in school activities. They were mor@perative with their classmates than tenth clasdestts. The reason
for this trend may be because, majority of theherihss students attended tuition classes ratlaar gbhools. Hence the
perception of these students towards school legremvironment tended to be decreased than eighthnanth class
students. Similarly Telli (2002) reported that hingrade students had more positive perceptions rttsvhiology
classrooms. They also perceived that they had eyretiident cohesiveness, task orientation were cmoperative and

provided equal opportunity and involvement forthé students.

The results showed that (table 4.5b) studentsgiftkiclass had significantly better co-curriculativdties than
students of tenth class. Tenth class students lwerest on co-curricular activities in comparisorthweighth and ninth
class students, ninth class students receivedfisgmnily more encouragement and care by their gareguidance and
support and had better facilities in home in corigoer with eighth and tenth standard students. fifaig be due to the fact
that students of tenth class gave more attentianip curricular aspects than extra reading or waicular activities to

gain knowledge. This might be because of aspirdtogood marks in Board examination.

Table 4.6 indicates that here was a positive miatiip between home learning environment and sdbaahing
environment among students of eighth and tenttsetassutman and Midgley (2000) reported that, Bait interactions
were found between family and school factors. Tieported that the combination of both family anHosat factors was
most effective in supporting the academic achieverné poor African American students during thengidion to middle

level schools.

It is observed from the same table that, there passtive relation between school learning environmand
academic achievement of eight and tenth classeis. ifitlicates that, if the school learning enviroming good, the
children fare better. Academic achievement is apcb of various factors namely family and schoatkzgounds and the

development of personality.

The results of the present study also revealed thaete was a non significant negative relatiorwieen school
learning environment and academic achievement anmamfy class students. However, Moos (1979) refimat more

academically mature students adjust and perfortetbeten in less structured learning environment.

In the present study it has been observed that Heamring environment was positively correlatecatademic
achievement only among tenth class students. Bradlal. (1988) reported that, significant correlation welteserved

between home environment and children’s achieveteshtscores and their classroom behaviour.

The same table 4.7 also revealed that, socio-eciorstatus was positively related to school learmngironment
among high school students of all classe® @ and 18 classes). Thus the results indicated that, ane&se in
socio-economic status lead to increase in schaohieg environment. This may be due to the fadt e students of high
socio-economic group, seek admission to good sshowith good reputation as they can afford the faed the
educational materials. Parents who are educatgdinteract and involve better to provide good l&grenvironment in

school.
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The table also revealed that home learning enviestiwas positively and significantly related toiseeconomic
status among eighth class students. There wasiveosibrrelation observed between home learningrenment and
socio-economic status between tenth and ninth ddasdents and socio-economic status also exhilptesitive and
significant influence on academic achievement gheininth and tenth class students. Thus the trgsilicated that, an
increase in socio-economic status of the familygased the home learning environment of high scéimolents. This may
be due to the fact that, high socio-economic staéunsls to have good facility in home. Parents cHordh better
educational facilities in home. Familial factorscBuas parents support, parents education and domupaheir

involvement, parents interaction with children adnite good learning environment.

CONCLUSIONS

Conclusion of the study indicate that Eighth clstsslents were significantly higher on study halmitsperation,
goal orientation and involvement and had bettechiesy materials. Whereas Ninth class students tegaignificantly
higher cooperation and involvement in school atiéisithan eighth and tenth class students. Bothtkignd ninth class
students had significantly better co-curriculariaes than tenth class students. While studerit§ enth class had
significantly higher academic achievement than higind ninth class students. In case of correlatiome learning
environment had positive and significant influeceschool learning environment and academic achiewe only among
tenth class students. Socio-economic status ofaimély exhibited positive and significant influenoem home learning
environment of students of eighth class. Socio-enuna status of the family also had positive andhifigant influence on

academic achievement only among eighth class steiden
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APPENDICES

Table 1: Mean and SDs of School Learning Environmerof High Students by Classes
Standard | N Mean SD

ghn 80 | 234.60| 16.21
gn 80 | 236.26| 14.11
10" 80 | 233.41| 16.45

Total 240 | 234.76] 15.60

www.iaset.us anti@iaset.us



64

Sunitha N. H

ANOVA
Source d.f. Sum of Mean square F Sig
square
Between groups 2 327.90 163.95 0.67 051
Within groups 237 57871.07 244.18
NS — Non significant.
Mean and SDs of Home Learning Environment
Standard N Mean SD
a" 80 | 67.97| 4.31
9" 80 | 68.38| 3.38
10" 80 | 67.30| 3.67
Total 240 | 67.88| 3.82
ANOVA
Source d.f. | Sum of Square | Mean Square F Sig
Between groups 2 1519.52 759.76 571 0.004
Within groups 237 31539.03 133.07
** Significant at 0.01 per cent level
Mean and SDs of Academic Achievement
Standard N Mean SD
8" 80 | 67.80| 10.08
9m 80 | 71.93| 12.18
10" 80 | 73.82| 12.21
Total 240 | 71.18| 11.74
ANOVA
Source d.f. | Sum of Square | Mean Square F Sig
Between groups 2 47.23 23.61 1.63 0719
Within groups 237 3433.50 14.48

NS — Non significant.

Table 2: Comparison of Mean Scores of Components &thool Learning Environment of Students by Classes

Si. No Components a5 ock | b Hiean " 8b—] () | @rc | )
1. Goal orientation 18.39 1.75 18.20 1.45 17.81 116 0.74 1.93 2.16*
2. Study habits 29.65 ]12.56 28.64 2.31 28.26 242 632 | 1.04 3.58*
3. Co-operation 32.25 1.95 31.5 2.04 30.6[L 2.33 38%2.| 2.55* 4.79**
4. Involvement of students 25.50 2.01L 25.24 1|89 .5@4 2.28 0.85 2.04% 2.76*
5. Physical facilities in school 26.23 3.54 25.69 972 25.40 4.04 1.04 0.51 1.37
6. Teacher-student interaction 47.73 4.29 47.28 34.0 47.53 2.98 0.68 -0.44 0.34
7. Equality 20.79 1.67 20.25] 2.201 19.99 1.95 1.74 .980 2.79*
8. Method of teaching 14.96 1.35 14.98 1.40 1443 221 0.17 0.96 1.16
9. Qualification of the teacher 7.85 0.78 8.18 075 8.00 0.78 2.48* 1.03 -1.42
10. Teaching materials 20.15 1.54 19.89 1|53 19.50 1.94 1.08 1.40 2.34*

Total school learning environmerft ~ 234.60 1411 286 “o° | 23341 | 1645 069 117 046

*- Significant at 0.05 level

**. Significant at 0.01 level

Impact Factor (JCC): 2.7367
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Table 3: Comparison of Mean Scores of Components éfome Leaning Environment of by Class

Sl. Components (A)8"n=80 | (B)9"n=80 | (C) 10" n=80| ‘v ‘v
No. Mean| SD | Mean | SD | Mean | SD | (AxB) |(BxC) | (AxC)
1. |Parental encouragement and care 14.49 1.51 1416R4 | 14.40| 1.34 -0.52 0.3p 0.98
2. |Facilities in home 1044 14p 1055 1.1 10{36291 -0.53| 0.35] 0.95
3. |Parental guidance and support 13|55 1.49 18.583|113.29| 149 -0.11 1.12 1.2
4. |Parenting 21.74 169 21.88 167 2195 187 050.75| -0.27
5. |Co-curricular activities 768 068 771 088 0/.40.77| 0.39| 2.46%1 2.89*
Total home learning environment 67.97 4.1 68,38383 67.30/ 3.67 0.65 1.0f 1.98

* Significant at 0.05 per cent level

** Significant at 0.01 per cent level

Table 4: Correlation Co-Efficient between School Larning Environment, Home Learning and Academic
Achievement of Students

Classes| N ‘r' between HLE x SLE | ‘r’ between SLE x AA | ‘r’ between HLE x AA
gn 80 0.02 0.12 0.11
g 80 0.76 -0.05 -0.08
10" 80 0.11 0.09 0.25*
Total | 240 0.09 0.05 0.08

*Significant at 0.05 per cent level

SLE

HLE

AA

— School learning environment
— Home learning environment

- Academic achievement

Table 5: Correlation Co-Efficients between Socio-Eenomic Status of the Family, School Learning Enviroment,
Home Learning Environment and Academic Achievemenbf the Students

Classes| N ‘r' between SLE x SES | ‘r’ between HLE x SES | ‘r’ between AA x SES
an 80 0.19 0.42** 0.25*
gn 80 0.22 0.11 0.16
10M 80 0.16 0.05 0.04
Total | 240 0.18** 0.21** 0.14*

* Significant at 0.05 per cent level

** Significant at 0.01 per cent level

SLE — School learning environment
HLE - Home learning environment
AA - Academic achievement

SES — Socio —economic status
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